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Acknowledgement of Country
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We acknowledge the    
people as the traditional custodians of the lands and waters where our 
centre is located and recognise their continuing connection to country. 
We pay our respects to Elders past and present, and extend that respect 
to all Aboriginal peoples. 



Page 2 of 17

Service Context
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Statement of Philosophy

Context
�ŶƚĞƌ�ǇŽƵƌ�ƐŝƚĞ�ƉŚŝůŽƐŽƉŚǇ�ŝŶ�ƚŚĞ�ďŽǆ�ďĞůŽǁ͕�Žƌ�ĂůƚĞƌŶĂƚŝǀĞůǇ�ĂƚƚĂĐŚ�ĂƐ�ĂŶ�ĂĚĚŝƚŝŽŶĂů�
ĚŽĐƵŵĞŶƚ�ǀŝĂ�ƚŚĞ��ŽŵŵĞŶƚ�ŽƉƚŝŽŶ�ƵŶĚĞƌ�ƚŚĞ�dŽŽůƐ�ƚĂď�
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Quality Area 1: Educational Program and Practice

Strengths With reference to the three exceeding themes:
ϭ͘�WƌĂĐƟĐĞ�ŝƐ�ĞŵďĞĚĚĞĚ�ŝŶ�ƐĞƌǀŝĐĞ�ŽƉĞƌĂƟŽŶƐ
Ϯ͘�WƌĂĐƟĐĞ�ŝƐ�ŝŶĨŽƌŵĞĚ�ďǇ�ĐƌŝƟĐĂů�ƌĞŇĞĐƟŽŶ
ϯ͘ �WƌĂĐƟĐĞ�ŝƐ�ƐŚĂƉĞĚ�ďǇ�ŵĞĂŶŝŶŐĨƵů�ĞŶŐĂŐĞŵĞŶƚ�ǁŝƚŚ�ĨĂŵŝůŝĞƐ�ĂŶĚͬŽƌ�ƚŚĞ�ĐŽŵŵƵŶŝƚǇ

5
Review 
and evaluate
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Quality Area 2: Children’s Health and Safety 

Strengths With reference to the three exceeding themes:
ϭ͘�WƌĂĐƟĐĞ�ŝƐ�ĞŵďĞĚĚĞĚ�ŝŶ�ƐĞƌǀŝĐĞ�ŽƉĞƌĂƟŽŶƐ
Ϯ͘�WƌĂĐƟĐĞ�ŝƐ�ŝŶĨŽƌŵĞĚ�ďǇ�ĐƌŝƟĐĂů�ƌĞŇĞĐƟŽŶ
ϯ͘ �WƌĂĐƟĐĞ�ŝƐ�ƐŚĂƉĞĚ�ďǇ�ŵĞĂŶŝŶŐĨƵů�ĞŶŐĂŐĞŵĞŶƚ�ǁŝƚŚ�ĨĂŵŝůŝĞƐ�ĂŶĚͬŽƌ�ƚŚĞ�ĐŽŵŵƵŶŝƚǇ

5
Review 
and evaluate
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Quality Area 3: Physical Environment

Strengths With reference to the three exceeding themes:
ϭ͘�WƌĂĐƟĐĞ�ŝƐ�ĞŵďĞĚĚĞĚ�ŝŶ�ƐĞƌǀŝĐĞ�ŽƉĞƌĂƟŽŶƐ
Ϯ͘�WƌĂĐƟĐĞ�ŝƐ�ŝŶĨŽƌŵĞĚ�ďǇ�ĐƌŝƟĐĂů�ƌĞŇĞĐƟŽŶ
ϯ͘ �WƌĂĐƟĐĞ�ŝƐ�ƐŚĂƉĞĚ�ďǇ�ŵĞĂŶŝŶŐĨƵů�ĞŶŐĂŐĞŵĞŶƚ�ǁŝƚŚ�ĨĂŵŝůŝĞƐ�ĂŶĚͬŽƌ�ƚŚĞ�ĐŽŵŵƵŶŝƚǇ

5
Review 
and evaluate
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5
Review 
and evaluate

Quality Area 4: Staffing Arrangements

Strengths With reference to the three exceeding themes:
ϭ͘�WƌĂĐƟĐĞ�ŝƐ�ĞŵďĞĚĚĞĚ�ŝŶ�ƐĞƌǀŝĐĞ�ŽƉĞƌĂƟŽŶƐ
Ϯ͘�WƌĂĐƟĐĞ�ŝƐ�ŝŶĨŽƌŵĞĚ�ďǇ�ĐƌŝƟĐĂů�ƌĞŇĞĐƟŽŶ
ϯ͘ �WƌĂĐƟĐĞ�ŝƐ�ƐŚĂƉĞĚ�ďǇ�ŵĞĂŶŝŶŐĨƵů�ĞŶŐĂŐĞŵĞŶƚ�ǁŝƚŚ�ĨĂŵŝůŝĞƐ�ĂŶĚͬŽƌ�ƚŚĞ�ĐŽŵŵƵŶŝƚǇ
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5
Review 
and evaluate

Quality Area 5: Relationships with Children

Strengths With reference to the three exceeding themes:
ϭ͘�WƌĂĐƟĐĞ�ŝƐ�ĞŵďĞĚĚĞĚ�ŝŶ�ƐĞƌǀŝĐĞ�ŽƉĞƌĂƟŽŶƐ
Ϯ͘�WƌĂĐƟĐĞ�ŝƐ�ŝŶĨŽƌŵĞĚ�ďǇ�ĐƌŝƟĐĂů�ƌĞŇĞĐƟŽŶ
ϯ͘ �WƌĂĐƟĐĞ�ŝƐ�ƐŚĂƉĞĚ�ďǇ�ŵĞĂŶŝŶŐĨƵů�ĞŶŐĂŐĞŵĞŶƚ�ǁŝƚŚ�ĨĂŵŝůŝĞƐ�ĂŶĚͬŽƌ�ƚŚĞ�ĐŽŵŵƵŶŝƚǇ
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5
Review 
and evaluate

Quality Area 6: Collaborative Partnerships with Families and Communities

Strengths With reference to the three exceeding themes:
ϭ͘�WƌĂĐƟĐĞ�ŝƐ�ĞŵďĞĚĚĞĚ�ŝŶ�ƐĞƌǀŝĐĞ�ŽƉĞƌĂƟŽŶƐ
Ϯ͘�WƌĂĐƟĐĞ�ŝƐ�ŝŶĨŽƌŵĞĚ�ďǇ�ĐƌŝƟĐĂů�ƌĞŇĞĐƟŽŶ
ϯ͘ �WƌĂĐƟĐĞ�ŝƐ�ƐŚĂƉĞĚ�ďǇ�ŵĞĂŶŝŶŐĨƵů�ĞŶŐĂŐĞŵĞŶƚ�ǁŝƚŚ�ĨĂŵŝůŝĞƐ�ĂŶĚͬŽƌ�ƚŚĞ�ĐŽŵŵƵŶŝƚǇ
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5
Review 
and evaluate

Quality Area 7: Governance and Leadership

Strengths With reference to the three exceeding themes:
ϭ͘�WƌĂĐƟĐĞ�ŝƐ�ĞŵďĞĚĚĞĚ�ŝŶ�ƐĞƌǀŝĐĞ�ŽƉĞƌĂƟŽŶƐ
Ϯ͘�WƌĂĐƟĐĞ�ŝƐ�ŝŶĨŽƌŵĞĚ�ďǇ�ĐƌŝƟĐĂů�ƌĞŇĞĐƟŽŶ
ϯ͘ �WƌĂĐƟĐĞ�ŝƐ�ƐŚĂƉĞĚ�ďǇ�ŵĞĂŶŝŶŐĨƵů�ĞŶŐĂŐĞŵĞŶƚ�ǁŝƚŚ�ĨĂŵŝůŝĞƐ�ĂŶĚͬŽƌ�ƚŚĞ�ĐŽŵŵƵŶŝƚǇ



2022

Includes:

• Learning Improvement goals

• EĂƟŽŶĂů�YƵĂůŝƚǇ�&ƌĂŵĞǁŽƌŬ�ƉƌŝŽƌŝƟĞƐ

,Žǁ�ƚŽ�ĐŽŵƉůĞƚĞ�ƚŚŝƐ�ƚĞŵƉůĂƚĞ
• �ŽŵƉůĞƚĞ�ĞǀĞƌǇ�ƐƚĞƉ͘�dŚĞ�WƌĞƐĐŚŽŽů�YƵĂůŝƚǇ�/ŵƉƌŽǀĞŵĞŶƚ�WůĂŶŶŝŶŐ�ŚĂŶĚďŽŽŬ�ĞǆƉůĂŝŶƐ�ŚŽǁ�ƚŽ�ĚŽ�ƚŚŝƐ͘�/Ŷ�ĂĚĚŝƟŽŶ�ǇŽƵƌ�ĞĚƵĐĂƟŽŶ�ĚŝƌĞĐƚŽƌ�ǁŝůů

ƉƌŽǀŝĚĞ�ƐƵƉƉŽƌƚ͘

• �ŽŵƉůĞƚĞ�ƐƚĞƉƐ�ϭ�ƚŽ�ϯ�ĚƵƌŝŶŐ�ƚĞƌŵ�ϰ�ĂŶĚ�ŚĂǀĞ�ŝƚ�ĂƉƉƌŽǀĞĚ�ďǇ�ƚŚĞ�ĚŝƌĞĐƚŽƌͬƉƌŝŶĐŝƉĂů͕�ŐŽǀĞƌŶŝŶŐ�ĐŽƵŶĐŝů�ĐŚĂŝƌƉĞƌƐŽŶ�ĂŶĚ�ĞĚƵĐĂƟŽŶ�ĚŝƌĞĐƚŽƌ͘

• �ŵĂŝů�ƚŚŝƐ�ƉůĂŶ�;ƐƚĞƉƐ�ϭ�ʹ�ϯͿ�ƚŽ�ǇŽƵƌ�ĞĚƵĐĂƟŽŶ�ĚŝƌĞĐƚŽƌ͘

• �ŶƐƵƌĞ�ǇŽƵƌ�ƉƌĞƐĐŚŽŽů�ƋƵĂůŝƚǇ�ŝŵƉƌŽǀĞŵĞŶƚ�ƉůĂŶ�ŝƐ�ƌĞĂĚŝůǇ�ĂǀĂŝůĂďůĞ�ŽŶ�ƌĞƋƵĞƐƚ�ƚŽ�ƉĂƌĞŶƚƐ�ĂŶĚ�ĨĂŵŝůŝĞƐ͕�ĂŶĚ�ŽĸĐĞƌƐ�ŽĨ�ƚŚĞ��ĚƵĐĂƟŽŶ�^ƚĂŶĚĂƌĚƐ��ŽĂƌĚ͘

• tŽƌŬ�ƚŚƌŽƵŐŚ�ƐƚĞƉ�ϰ�;/ŵƉƌŽǀĞ�WƌĂĐƟĐĞ�ĂŶĚ�DŽŶŝƚŽƌ�/ŵƉĂĐƚͿ�ƌĞŐƵůĂƌůǇ�ƚŚƌŽƵŐŚŽƵƚ�ƚŚĞ�ǇĞĂƌ͘

• �ŽŵƉůĞƚĞ�ƐƚĞƉ�ϱ�;ZĞǀŝĞǁ�ĂŶĚ��ǀĂůƵĂƚĞͿ�ŝŶ�ƚĞƌŵ�ϰ�ŽĨ�ĞĂĐŚ�ǇĞĂƌ͘

• zŽƵƌ�ĐŽŵƉůĞƚĞ�ƋƵĂůŝƚǇ�ŝŵƉƌŽǀĞŵĞŶƚ�ƉůĂŶ�ƐŚŽƵůĚ�ďĞ�ƌĞǀŝĞǁĞĚ�ĂŶĚ�ƵƉĚĂƚĞĚ�ŝŶ�ƚĞƌŵ�ϰ�ĞĂĐŚ�ǇĞĂƌ͘

For further information and advice contact your local education team.
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Quality Improvement Plan for 



Goal 1:

�ŚĂůůĞŶŐĞ�ŽĨ�ƉƌĂĐƟĐĞ͗�

Success criteria
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Plan 
actions for 
improvement

3
Determine 

challenge of 
practice

2
Analyse 
and prioritise

1Learning Improvement Plan
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Actions NQS links Timeline Roles and responsibilities Resources

Plan 
actions for 
improvement

3
Determine 

challenge of 
practice

2
Analyse 
and prioritise

1Learning Improvement Plan
'ŽĂů�ϭ�ĐŽŶƟŶƵĞĚ
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Plan 
actions for 
improvement

3
Determine 

challenge of 
practice
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Analyse 
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1Learning Improvement Plan

Goal 2:

�ŚĂůůĞŶŐĞ�ŽĨ�ƉƌĂĐƟĐĞ͗�

Success criteria



Actions NQS links Timeline Roles and responsibilities Resources

Learning Improvement Plan
'ŽĂů�Ϯ�ĐŽŶƟŶƵĞĚ

Plan 
actions for 
improvement

3
Determine 

challenge of 
practice

2
Analyse 
and prioritise

1
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Priority NQS links Key steps Timeline Resources Roles and responsibilities

National Quality Framework priorities 
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Endorsements

Endorsed by director/principal
Name

Date

Name

Date

Endorsed by governing council chairperson

Name

Date

Endorsed by education director 


	Service approval number: 3645
	Service Context: Hallett Cove Karrara Kindergarten is a large, open and inviting Kindergarten with well-maintained learning environments, quality resources and an enthusiastic staff team. The preschool program coincides with South Australian school terms and is guided by the Early Years Learning Framework and the Indicators of Preschool Numeracy and Literacy. 

 

The Kindergarten offers flexible sessions, across nine sessions in the week, giving families the capacity to choose how to best use their allocated 15 hours of preschool. The majority of children attend two full days and one half day session per week, with the remaining children attending either one full day and three half day sessions or five half day sessions per week. This flexible model is highly valued by the Kindy community. 

 

Group times are structured in intentional ways to specifically target the curriculum. These group times consist of a mixture of small and large group learning and allow for peer learning, co-learning and co-constructing with teachers. All group times (particularly small groups, which see children grouped in terms of individual learning goals) provide opportunities to challenge and stretch children's thinking. Curriculum topics are open ended and child voice drives the direction of the learning. Staff and children work together to brainstorm, vote, think, collaborate, design, implement and reflect upon learning spaces.

Recognising the value of collaborative partnerships, the team at Karrara Kindergarten strive to build positive connections with families and the local community to create excellent learning opportunities for all children. Karrara Kindergarten has established working partnerships with the local Hallett Cove Library, Out of School Hours Care service, Children's Centre and Primary school. 

 

Playgroup is offered at the centre every Friday for Kindergarten families and community members. This allows children to familiarise themselves with the centre, staff and resources before beginning their Kindergarten year, and allows parents to meet in a safe, rich environment and build a strong and positive relationship with the centre. 

 

 
	Name: Rebecca Harrison
	Name_2: 
	Date_2: 
	Name_3: 
	Date_3: 
	Date: 28/11/2021
	Click to upload logo_af_image: 
	acknowledgement: Kaurna 
	Quality Area 2: Children's Health and Safety: Theme 1: Practice is embedded in service operations

First aid procedures are followed by all staff and Work, Health and Safety procedures are continually reviewed. The site has a risk register, corrective action log and effective procedures for documenting site hazard/risk/maintenance jobs. WHS matters are discussed regularly at staff meetings and relief staff/contractors are made aware of safe practices when on site. Staff, families and children are conscious of allergies and intolerances. Medical conditions are recorded on enrolment forms and required Departmental forms, transferred to the Early Years System and confidentially displayed for staff to see. The Kindergarten is a `nut & egg aware' zone. Staff work with Governing Council, families and community members and put effective strategies in place to create safe environments for all children. Outdoor and indoor spaces provide adequate areas for quiet and restful experiences. Outdoor spaces are also created to promote physical activity and challenge children to take considered risks. Children are able to practice their fine motor control at the drawing table, making table, playdough table and through small construction.



Theme 2: Practice is informed by critical reflection 

With the support of adults, children complete risk assessments of new experiences and excursions, as documented in the Risky Book. They brainstorm the risks associated with the activity, the benefits of the activity and discuss ways to keep themselves safe. This supports children to risk assess their own experiences during play and encourages them to develop analytical thinking skills. Staff reflect on the termly Invacuation and Evacuation procedures. The Kimochi program was successfully embedded into the program in 2021 to support children’s social and emotional development. Children’s spend a short time after lunch involved in a relaxation time; this includes yoga, sensory activities and interception activities.  Children also apply their own sunscreen at this time and UV data is discussed with the children each day. 



Theme 3: Practice is shaped by meaningful engagement with families and/or the community

Staff work with Governing Council, families and community members and put effective strategies in place to create safe environments for all children. Families are encouraged to provide feedback, through surveys, about the Kindy environment allowing them to collaborate with staff and children to create an environment which best suits their children. Families are encouraged to provide feedback, through surveys, about the Kindy environment allowing them to collaborate with staff and children to create an environment which best suits their children. Kindergarten uses the Child Protection Curriculum (CPC) document to empower children to keep themselves safe. Staff plan for CPC learning collaboratively and use their shared understandings to build children's knowledge of their feelings, trust network and strategies to help them feel safe. The Obstacle-a-thon each year is organised in conjunction with families to support children's gross motor physical and emotional wellbeing. Our partnership with the local school allows for visits to their oval and provides children with the opportunity to participate in big gross motor skill ball kicking, long distance running and more complex climbing. In 2021, parents from this year and 2022 


	Quality Area 1: Educational Program and Practice: Theme 1: Practice is embedded in service operations 

The assessment for learning cycle is clearly documented and contributed to by staff, children, families and community. Staff use the Early Years Learning Framework and Indicators of Preschool Numeracy and Literacy, to gather observations, plan for individual and groups of children, reflect on learning and plan new experiences. Teachers think about ways they facilitate individual children's learning, problem solving and expansion of ideas through wonderings, questions and stretched thinking opportunities which are recorded in the programming document. The programme is displayed in the Kindergarten space and added to throughout the cycle. An Individual Learning Plan is established for every child in the first half of their Kindy year. These plans capture and build on children's current skills, interests and development. Families are given a printed copy of their child's plan, are offered a formal meeting and are invited to read and add to the plans. These additions, as well as original goals, then inform the programming cycle. In the second half of the Kindy year, all Individual Learning Plans are reflected on and reviewed. Including additional skills and interests, a reflection on the achievement of their learning goals and, if achieved, the establishment of new goals. 



Theme 2: Practice is informed by critical reflection

 The Kindergarten team celebrate learning achievements, work collaboratively together and strive for excellence. Each member of the staff team brings with them experiences, thinking and problem-solving strategies that enhance the learning environment and culture of the Kindergarten. All staff are respectful of each other and support each other through encouragement and feedback.



Theme 3: Practice is shaped by meaningful engagement with families and/or the community

Early in the year, at the Kindergarten Annual General Meeting, families are given the opportunity to have a say in the development of the curriculum. Each family are asked “What would you like your child to learn about at Kindergarten?" The information gathered from this is respected, reflected on, and used to influence the termly/fortnightly programming and curriculum themes. Parent Surveys and feedback information inform us for future planning.








	Quality Area 3: Physical Environment: Theme 1: Practice is embedded in service operations



Learning spaces, both inside and outside, are flexible in catering for children's needs. Staff recognise that children respond to their environments through verbal and non-verbal means. Using the scales provided within the RRR and child’s self-assessments, staff can monitor the involvement, engagement and sense of belonging that children feel within the Kindergarten environment and use this information to continue building the Kindy in rich and meaningful ways. The Kindergarten space, both inside and outside, gives children opportunity for large group experiences/play, and time for individual experiences/play. There are spaces for children to rest their bodies and there are places for children to use their energy through big gross motor experiences. Children can access these spaces at their leisure and are encouraged to `read' their bodies and respond appropriately. Sustainable practices are embedded in staff practices, not only through a curriculum approach but also within daily conversations. Learning about recycling, composting, vegetable gardens and worm farms encourages children to think about and make connections with their world. Staff link the idea of looking after the land with Indigenous perspectives and support children to develop the understanding that this land belongs to all of us. 



Theme 2: Practice is informed by critical reflection 

The Governing Council, staff and children worked together in 2020 and 2021 to create and design a new mud and sensory creek.  Staff reflect upon and are responsible for WHS of the physical environment. Daily inspections ensure a safe space when children enter each morning. Learning spaces- Inside and outside areas are planned for and reflected upon by staff in fortnightly curriculum planning meetings. In 2021 we upgraded the furniture; new lounge, new chairs and flooring to create an aesthetically pleasing environment. 



Theme 3: Practice is shaped by meaningful engagement with families and/or the community 

We invited the Butterfly Conservation team into talk with children and design a garden, we have a sustainable worm compost system and Wipe Out Waste visits us each year. Karrara continues its partnership with the Nature Education Centre. This partnership is highly valued and enjoyed by children, families and staff. Through this opportunity, meaningful and powerful learning opportunities are created as children take a `wonderers' approach to their learning and ask a variety of questions to extend their knowledge and learn about the world and animals around them. In 2021, a new handmade woodwork table was purchased with the money raised with the Governing Council. 


	Quality Area 4: Staffing Arrangements: Theme 1: Practice is embedded in service operations 

Staff build trusting relationships which enable effective critical reflections of practice and pedagogy. A collaborative approach is taken to ongoing development to create high quality learning environments. Staff are active and seek out their own professional development, to support their personal goals, topics of interest and site priorities. Their key findings are shared and incorporated appropriately into the site processes. Evidence of staff improvement is documented in a variety of places including the Reflective Journal, teachers' individual documents and the Performance Development Plan (PDP) template. When required, regular relief staff are contacted to provide consistency for children and families. This is intentionally done to support children in their developing sense of belonging to the Kindergarten as they build relationships with key staff throughout the year. Consistent staffing supports continued and responsive curriculum links, which in turn assists the development of children's high quality learning outcomes. 



Theme 2: Practice is informed by critical reflection 

Staff all participate in PDPs to reflect on strengths and goals. Curriculum planning - team meetings critically reflect on children's learning and ongoing planning. 



Theme 3: Practice is shaped by meaningful engagement with families and/or the community

Consultation with families and Governing Council to remodel children's Rest Policy and Daily Routines led to deep reflection amongst educators regarding a staffing model to support continuity of learning for children and well-being.





 
	Quality Area 5: Relationships with Children: Theme 1: Practice is embedded in service operations 

Staff establish positive and trusting relationships with children and families from the beginning of their time at Kindergarten. These relationships continue to be a priority throughout the Kindergarten year and into their first years at school. Strategic planning and thinking about meaningful opportunities to best engage with families, support children and create a positive environment is a staff priority. Staff are joyful in their interactions with children and engage in collaborative play to build relationships, stretch children's thinking and facilitate more complex play scenarios. Social skills are supported through a variety of different strategies with a focus on common language; being kindness, caring, inclusive and respectful. Staff model and support children's friendships through their interactions, and positive relationships are embedded within the curriculum, e.g., the Kimochi program. Children are encouraged to take ownership and problem-solve their social situations. Teacher support is offered and children are stepped through the process of listening to other views, thinking about how the problem can be fixed and following the plan through. Consistent and predictable routines develop strong sense of wellbeing, safety and trust CPC- feelings and safe/ secure relationships. Staff support children and families through periods of separation and anxiety.



Theme 2: Practice is informed by critical reflection

Large and small Group Times happen three times a day. The are planned for intentional teaching around each child's individual goals. Children are explicitly taught about A & B choices with a specific focus on the positive environment that is created when A choices are made. We are inclusive and teach children specifically about this word with regards to disability, gender and friendships.



Theme 3: Practice is shaped by meaningful engagement with families and/or the community 



Staff ensure they are available for families and children to communicate with and build strong, trusting and caring relationships with. Results from 2016 - 2021 surveys indicate families highly value this as an important aspect of relationship building. Children are involved in home projects each term, e.g. “All about Me” sheets in Term 1, home culture project and “Where is the Green Sheep" home journal.
	Quality Area 6: Collaborative Partnerships with Families and Communities: Theme 1: Practice is embedded in service operations



Our philosophy statement guides our practices everyday with the children and families. We work with local Cafhs team and parents to discuss about children's growth and development Governing Council feedback on decision making processes. Families are invited to the children’s Art show in Term 3 which is a fantastic community event. Each term, parents are invited to excursions and inclusions, e.g. Patch Theatre and Animal Capers. Families are invited to participate in lunch care, cooking, sharing a talent/interest or hobby, Harmony day events, community walks, arts and crafts etc



Theme 2: Practice is informed by critical reflection

Governing Council and educators meet twice a term and work collaboratively to reflect on the program and practices of the kindy. We provide information and reflections about children's learning in fortnightly newsletters. We share children's learning and voice on our walls and celebrate their learning journeys. Staff take observations of children's interests and development during the day and record it on an emerging program journal. We reflect on the children's program as a team each fortnight.



Theme 3: Practice is shaped by meaningful engagement with families and/or the community

Parents are continuing to show appreciation for the Kindy's partnership with the local Out of School Hours Care. This partnership gives parents the opportunity of flexible drop off/pick up times and support children's continuing familiarisation with the school environment. Family and parent feedback, of past, current and potential enrolments, has indicated their positive views towards the flexible sessions the Kindergarten offers. Catering for work, family and child commitments, parents are able to choose their preferred sessions that work for them as a family. The opinions, thoughts and ideas of the families and community is valued at Karrara Kindergarten, as we work together to build a positive learning culture for all children. The introduction of the `Parents have a Say' box, give parents the opportunity to provide the Kindergarten with feedback and curriculum suggestions. This information is used to influence future Kindergarten decisions. 





  




	Quality Area 7: Governmance and Leadership: Theme 1: Practice is embedded in service operations

Positive relationships are built between staff members and a team culture is established. Staff feel a sense of equality and opportunities for mentoring are encouraged between staff- director-teacher, Teacher-ECW, Teacher-Relief Teacher. Staff members are accountable and have high expectations of themselves and others. This builds a Kindy culture of motivated and intuitive individuals.





Theme 2: Practice is informed by critical reflection

Kindergarten staff engage in ongoing self-review as part of the site's ongoing commitment to improvement. The Kindergarten Journal is a vehicle for this process- and is a space for staff to collaborate, brainstorm and document their thinking in terms of term/yearly plans, term/yearly reflection, progression towards Preschool Quality Improvement Plan goals, and collective data to inform future planning.



Theme 3: Practice is shaped by meaningful engagement with families and/or the community

Parents are encouraged to join the Governing Council to be a representative of parent voice. This strong Council body provides a proactive, passionate and organised voice of the wide community and parent body.
	Timeline: Term 1 - Term 4 2022

New quantifying vocab to be introduced each week
	Challenge of practice Success criteria: 

1. Each child will describe and express ideas when speaking with others



2. Each child will listen and share in a reciprocal conversation 



3. Each child will develop vocabulary and language that will be used appropriately in context 



4. Each child will structure sentences to connect and communicate with others


	Goal 1: To improve children's ability to express their ideas with peers and adults during their conversations and play experiences.




	Challenge of practice: If we intentionally teach and support the development of children's oral language, we will improve children's abiltities describe and express their ideas
	Goal 2: Children use quantification to describe and compare using the standard number system 
	Challenge of practice 2: If educators design rich playful learning experiences about the standard number system, children will learn to quantify their world
	Goal 2: Actions 1: Intentional Teaching - Mathematical Vocabulary

1. Educators will use mathematical language to communicate thinking about quantities to describe attributes of objects and collections e.g.(some, many, few, a lot) 
	Goal 2: Actions 2: Formative Assessment

2. Educators will monitor and use formative assessment to provide materials that will help children focus on and deepen and extend conceptual knowledge and problem solving when quantifying 
	Goal 2: Actions 3: Investigations - Tools/Models

3. Educators will create free play, guided and directed play environments so children can conduct investigations that use visuals, manipulatives and motion to increase their understanding of patterns and mathematical concepts and logical reasoning .
	Goal 2: Actions 4: Written Symbols - Drawings and explanations

4. Educators will use scaffolding methods with  children so they represent their understanding of quantification symbolically
	Priority Row 1: Working with Families

Educators will scaffold number/vocabulary experiences with families to improve their understanding of quantification and verbal conversations
	Priority Row 2: Educators will use intentional 

teaching accompanied by EYLF to specifically 

progress young children's early number sense
	Priority Row 3: Educators will increase children's verbal communication and confidence in conversations by scaffolding conversations and making vocabulary visible
	NQS links Row1: QA 1

QA 2

QA 3

QA 4

QA 6
	NQS links Row2: QA 1

QA 3
	NQS links Row3: QA 1

QA 3

QA 4

QA 5

QA 6
	Key steps row 1: Literacy and Numeracy packs to go home
	Key steps row 2: Literacy and numeracy open days for children to demonstrate their learning
	Key steps row 3: Articles about quantifying and vocaulary in fortnightly newsletters
	Key steps row 4: Counting, identification of number, subitising 


	Key steps row 5: Ordering number names
	Key steps row 6: Number story problems - e.g. number combinations
	Key steps row 7: Five minute conversation vocaulary documentation progressions 
	Key steps row 9: Children's voice will be scribed in learning stories and on walls
	Timeline Row 1: Term 1 - Term 4 2022
	Timeline Row 2: Term 2 and 4
	Timeline Row 3: Once a fortnight
	Timeline Row 4: Term 1/2
	Timeline Row 5: Term 3
	Timeline Row 6: Term 4
	Timeline Row 7: Twice a term
	Timeline Row 8: Daily
	Timeline Row 9: Daily
	Resources Row 1: Numeracy bags and play kits


	Resources Row 2: Parent come and play sessions with quantifying and vocabulary play opportunities
	Resources Row 3: Resource papers from Universities and text books
	Resources Row 4: Numbers and pictures
	Resources Row 5: Progression tool
	Resources Row 6: Counting tools
	Resources Row 7: Documenting tools
	Resources Row 8: Five Levels of Questioning
	Resources Row 9: Jo Fahey mentoring
	Roles and responsibilities Row 1: Director

Teachers

Educators

Families
	Roles and responsibilities Row 2: Director

Teachers

Educators

Families
	Roles and responsibilities Row 3: Director

Teachers

Educators

Families
	Roles and responsibilities Row 4: Director

Teachers

Educators
	Roles and responsibilities Row 5: Director

Teachers

Educators
	Roles and responsibilities Row 6: Director

Teachers

Educators
	Roles and responsibilities Row 7: Director

Teachers

Educators

Speech pathologists
	Roles and responsibilities Row 8: Director

Teachers

Educators

Speech Pathologists
	Roles and responsibilities Row 9: Director

Teachers

Educators

Jo Fahey
	Key steps row 8: Questioning - who, when, what, how, where, why
	NQS links 1: QA 1

QA 3

QA 3

QA 6


	NQS links2: QA 1

QA 6
	NQS links 3: QA 1

QA 3

QA 4

QA 5


	NQS links 4: QA 1

QA 3

QA 4

AQ 6
	Timeline 2: Term 1 - Term 4 2022

Twice a term

Week 2 and 9or 10
	Timeline 3: Term 1 - Term 4 2022

Two Maths experiences a fortnight about quantifying
	Timeline 4: Once a term, educators will gather children's evidence of quantifying 
	Roles and responsibilities 1: Director
Teachers
Educators
	Roles and responsibilities 2: Director
Teachers
Educators
	Roles and responsibilities 3: Director

Teachers

Educators
	Roles and responsibilities 4: Director

Teachers

Educators
	Resources 1: Quantifying vocabulary wall

Materials for children to explore concepts

Recipe cards

Preschool Numeracy Guidebook

RRR

EYLF
	Resources 2: Preschool Numeracy Guidebook

Strategic questions

Continuuums

Monitoring tools
	Resources 3: Mathematical games and resources - concrete and natural

Number books

Timers

Numbers - visual and concrete

Number and aparatus


	Resources 4: Paper, drawing equipment, clip boards

Scribing tools for teachers and educators

Number cards
	Goal 1: Actions 1: Questioning

Educators will research, develop and apply best practice in inquiry curiosity and the art of open ended questions.
	Goal 1: Actions 2b: Documentation

Educators will document children's verbal responses. They will create documentation that is visible to children, educators and families. Each teacher will share children's verbal conversation progressions with families.
	Goal 1: Actions 3c: Mentor Texts

Educators will focus on a mentor texts and to spark children's rich vocabulary - sounds, rhyming, syllables, words, poems etc
	Goal 1: Actions 4d: Provocations - 

Educators will provide language rich play-based provocations in the environment. e.g labelled play areas, conversations, building onto children's interests, photographs of mysterious things, dramatic play


	NQS links a: QA 1

QA 2

QA 6
	NQS links b: QA 1

QA 2

QA 4

QA 5

QA 6
	NQS links c: QA 1

QA 3

QA 6
	NQS links d: QA 1

QA 2

QA 3

QA 4
	Timeline a: Each term an inquiry question created by the children will lead team programming.




	Timeline b: Term 1 - Term 4 2022

Children's verbal documentation shared with families twice a term
	Timeline c: Term 1 - Term 4 2022

One mentor text per term
	Timeline d: Term 1 - Term 4 2022

Two labelled langauge rich spaces per fortnight with questions 
	Roles and responsibilities a: Director

Teachers

Educators

Families
	Roles and responsibilities b: Director

Teachers

Educators
	Roles and responsibilities c: Director

Teachers

Educators

Families
	Roles and responsibilities d: Director

Teachers
	Resources a: Kath Murdoch's Inquiry Cycle

Questions in literacy packs for families to read with children at home

Levels of Questioning

SCUMPS


	Resources b: Clip boards

IPADS for voice recording and photos

Conversation recording methods


	Resources c: Phonological awareness 

Language rich books/rhymes

Story tables

Literacy packs for families

BIG 6

Speech pathologist
	Resources d: Tier words/words

Dramatic play 

Small world play

Adjuncts/loose parts/natural resources

Books




	Statement of Philosophy:  

Our Kindergarten Philosophy

We believe in and foster:

 

·         Positive relationships between all that are underpinned by respect and care.  

                                    Positive relationships that are open, honest and respectful are built over time and depend on open communication between children, adults and teachers.

·         A sense of belonging and pride in our community and ourselves as individuals.

                   Kindergartens are diverse places where every teacher, child and family member has something to offer and something to learn. By welcoming new ideas, celebrating

           our achievements and connecting with the wider community we can enrich individuals and the community as a whole.

·         A desire to achieve excellence now and in the future for children, staff and the Kindergarten.

                   Planning for learning and development involves having a clear understanding of where we are now, where we want to be and having high expectations for all

           children and their learning.  Children, and their teachers, need to be able to embrace change and be challenged in their learning so they are able to meet the

           demands of a changing world.

·         A place where fun and learning meet so children develop a love of learning through meaningful experiences.

                   Children are strongly motivated to learn when their experiences are enjoyable and educators make them feel safe, supported and valued.  Playing is how children

           make meaning in Kindergarten. The combination of a play-based learning environment and an inquiry approach to learning supports both independent learning,

           social learning and the ability to go deeper into a relevant topic.     
	Challenge of practice Success criteria 2: 1. Each child will regularly be using number to describe and compare

2. Each child will contribute to discussions about number in a range of situations

3. Each child will recognise how many in collections of objects with increasingly      complexity

4. Each children will represent their mathematical thinking though pictorial and symbolic representations




	Service name: Hallett Cove Karrara Kindergarten
	School name: 


